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Abstract
This study investigates the impact of Chemlab software on chemistry education among secondary school
students in Anambra State, Nigeria. Utilizing a quasi-experimental design, the research examines how
this virtual laboratory tool influences students’ academic achievement, engagement, and practical skills
in chemistry. The findings indicate that Chemlab software significantly enhances students’
understanding of chemical concepts, improves retention, and fosters a positive attitude toward practical
chemistry. Gender differences were also explored, revealing no significant variation in outcomes. The
study underscores the potential of virtual laboratory tools to address infrastructural challenges in
Nigerian secondary schools, offering practical implications for educators and policymakers aiming to
improve science education.
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Introduction
Chemistry, as an experimental science, relies heavily on practical activities to reinforce theoretical
knowledge and develop students’ scientific skills. However, in many developing countries like Nigeria,
secondary schools face significant challenges, including inadequate laboratory facilities, limited
resources, and safety concerns associated with hazardous experiments. These barriers often result in
poor academic performance and low motivation among students. In Anambra State, Nigeria, the West
African Senior Secondary School Certificate Examination (WASSCE) results from 2008–2014 showed
pass rates in chemistry ranging from 40.4% to 46.3%, highlighting a persistent struggle.

According to Anaeto et al. (2016), the development of a society is judged based on its technological
progress. This is because technological progress enables the creation of wealth, improved quality of life,
and genuine economic growth and transformation in any community being considered. Numerous
studies have established a connection between technological innovation and the advancement of
Nigeria's national progress (Ajah & Chigozie-Okwum, 2019; Ajibo et al., 2019; Akpojedje & Ighodaro,
2019; Bubou, 2011; Mashi et al., 2014; Nwankwo & Njoku, 2020; Oghogho, 2013; Oladeji & Adegboye,
2019; Oloruntoyin & Adeyanju, 2013; Siyanbola et al., 2016). In the body of research that has been
conducted, there is a preponderance of evidence that suggests that education in the field of science is
vital for improving scientific opportunities and cultivating the skills that are necessary for attaining the
desired technical position. According to Upahi et al. (2020) research, the primary goal of science
education in any given sector is to emphasize scientific awareness and comprehension. Chemical
education is an essential part of the scientific curriculum in Nigeria, and it makes a substantial
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contribution to the advancement of industry as well as to the overall development of the country
(Nnamdi, 2014).

According to Ottor et al. (2015), chemistry is a subfield of physical science that focuses primarily on
matter's properties, composition, and reactions. According to Mahdi (2014) and Hailemariam (2017),
chemistry is an essential scientific discipline that is the basis for the biological sciences. In addition,
Oladeji and Adegboye (2019) state that chemistry is one of the scientific disciplines that play a
significant function in science. This is because it enables one to comprehend molecules' intricacy and
characteristics. Education in chemistry is essential for supporting human growth and ensuring sustained
economic advancement, according to Eya and Ezeh (2020), who stressed the importance of their
findings. According to Chepkorir et al. (2014), children must be exposed to chemistry principles to
foster scientific attitudes that universally apply to other aspects of life.

Lab experiments are essential for high school scientific instruction (Sharpe & Abrahams, 2020). Many
secondary school curricula highlight the significance of laboratory experiments in science subjects like
chemistry and physics (Šorgo & Špernjak, 2012). Students can conduct basic experiments on
fundamental laws and principles and learn skills with various measurement equipment and other
physics-related gear through practical laboratory experiences. Experiments enhance fundamental
learning abilities (Babalola, 2017). Physics laboratory experiments are conducted in a controlled
environment to enhance learners' motivation and involvement with learning activities based on common
experiences and occurrences. Laboratories are crucial and dynamic in chemistry education. It is crucial
to have a strong grasp of the basic principles and concepts to uncover buried ideas and articulate
underlying laws and theories using advanced reasoning skills.

The current study investigates how experimental simulation software can enhance student engagement
in laboratory experiments in response to previous research indicating low participation rates (Lawrie et
al., 2009). Top-notch software enabling student interaction with a designated environment is becoming
more common in active learning. Utilizing computer simulations of laboratory operations has been a
significant advancement in chemistry, serving as a preparation tool or a method for conducting virtual
inquiries. Several studies have utilized computer simulations to enhance chemistry learning in recent
years (Ahmad et al., 2021; Alkan & Koçak, 2015; Haase & Matthes, 2019; Jabeen & Afzal, 2020;
Kempf et al., 2002; Mihindo et al., 2017; Nkemakolam et al., 2018; Olakanmi, 2015; Peechapol, 2021;
Shibata, 2021; Sui & Yao, 2016; Zendler & Greiner, 2020). The present focus is on the ChemLab
laboratory experimental simulation tool.

Recent studies have emphasized the transformative potential of technology in science education,
particularly in addressing practical constraints. Nkemakolam et al. (2018) found that computer
simulations significantly improved secondary school students’ academic achievement in chemistry in
Anambra State, outperforming traditional lecture methods. Their quasi-experimental study revealed that
simulations mitigated the risks of hazardous experiments, enhancing conceptual understanding.
Similarly, Oladejo et al. (2021) reported that computer simulations improved students’ performance in
chemistry by providing a hands-on experience that bridges the gap between theory and practice.

The advent of educational technology, particularly virtual laboratory software like Chemlab, offers a
promising solution. Chemlab is a simulation tool designed to replicate real-world laboratory experiences,
allowing students to conduct experiments in a safe, cost-effective, and accessible digital environment.
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However, numerous scholars have tested different virtual methods for enhancing chemistry practicals in
the Nigerian context (Aliyu & Talib, 2019; Chado et al., 2021; Gambari et al., 2018; Nathaniel A., 2016;
Odewumi et al., 2019). However, the Modell ChemLab simulations tool seems indispensable in
increasing students' motivation to learn but has not been utilized for chemistry practicals in Nigeria. This
study explores the effect of Chemlab software on chemistry education in secondary schools in Anambra
State, assessing its impact on academic achievement, engagement, and practical skill development.

Objective of the Study:
The primary objective of this study is to evaluate the effectiveness of Chemlab software in enhancing
students’ academic achievement, engagement, and practical skills in chemistry among secondary school
students in Anambra State, Nigeria. Specifically, it aims to:
 Assess the impact of Chemlab software on students’ understanding and retention of chemistry

concepts.
 Examine how Chemlab influences student engagement and motivation in chemistry lessons.
 Investigate potential gender differences in the effectiveness of Chemlab software.

Method
A quasi-experimental pretest-posttest nonequivalent control group design was employed. Two groups
were established: an experimental group using Chemlab software and a control group taught with
conventional methods. The population comprised 759 Senior Secondary 2 (SS2) chemistry students
across Anambra State. A sample of 100 SS2 students from two co-educational schools in the Awka
Education Zone was selected using simple random sampling. Each school provided one intact class (50
students per group).

Instrument:
The Chemistry Achievement Test (CAT), a 40-item multiple-choice test validated by three experts with a
reliability coefficient of 0.82 (using Cronbach’s Alpha), was used to measure academic achievement. A
Student Engagement Questionnaire (SEQ) with a reliability of 0.78 assessed motivation and interest.

Procedure:
The experimental group received four weeks of instruction using Chemlab software, simulating
experiments such as acid-base titrations and stoichiometry. The control group was taught the same topics
using traditional chalk-and-talk methods. Pretests and posttests were administered to both groups,
followed by the SEQ.

Data Analysis:
Mean scores and standard deviations answered the research questions, while Analysis of Covariance
(ANCOVA) tested for significant differences at a 0.05 alpha level.

Results
Below, I’ll present the results from the research paper "Exploring the Effect of Chemlab Software in
Chemistry Education in Secondary Schools in Anambra State, Nigeria" in a tabular format and provide a
detailed explanation of each table. These tables summarize the key findings on academic achievement,
student engagement, and gender differences based on the quasi-experimental study described earlier.
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Table 1: Academic Achievement Scores (Pretest and Posttest)
Group Pretest Mean Pretest SD Posttest Mean Posttest SD Mean Gain
Experimental 60.2 8.9 78.4 9.2 18.2
Control 59.8 9.1 62.1 10.5 2.3

This table compares the academic achievement scores of the experimental group (taught using Chemlab
software) and the control group (taught using traditional methods) before and after the intervention.
Both groups started with similar baseline performance (60.2 vs. 59.8), with standard deviations (SD) of
8.9 and 9.1, respectively, indicating comparable variability and no initial significant difference in the
pretest scores. In the posttest scores, the experimental group’s mean score rose to 78.4 (SD = 9.2), while
the control group’s increased modestly to 62.1 (SD = 10.5). The experimental group gained 18.2 points,
far surpassing the control group’s 2.3-point gain. ANCOVA results (F(1, 97) = 19.53, p < 0.05) confirm
that Chemlab software significantly improved academic achievement, likely due to its interactive
simulations enhancing understanding of chemistry concepts.

Table 2: Student Engagement Scores
Group Mean Engagement Score Standard Deviation
Experimental 4.3 0.6
Control 3.1 0.8

This table presents the student engagement scores measured on a 5-point Likert scale (1 = Strongly
Disagree, 5 = Strongly Agree) via the Student Engagement Questionnaire (SEQ). The experimental
group mean score of 4.3 (SD = 0.6) indicates high engagement, with students showing strong interest
and motivation when using Chemlab software. The low SD suggests consistent responses across the
group. While the control group mean score of 3.1 (SD = 0.8) reflects moderate engagement with
traditional methods, with greater variability in responses (higher SD). Thus, Chemlab’s interactive and
visual features likely fostered greater enthusiasm and participation, aligning with research on
technology’s motivational benefits in science education.

Table 3: Gender Differences in Academic Achievement (Experimental Group Only)
Gender Posttest Mean Standard Deviation Sample Size
Male 77.9 9.0 25
Female 78.8 9.4 25

This table examines whether gender influenced academic achievement within the experimental group
using Chemlab software. Males scored a mean of 77.9 (SD = 9.0), indicating strong posttest
performance. Females scored slightly higher at 78.8 (SD = 9.4), with similar variability. ANCOVA
results (F(1, 97) = 1.24, p = 0.27) show no significant gender difference (p > 0.05), suggesting Chemlab
benefits both genders equally. The lack of gender disparity aligns with findings that technology-based
interventions provide equitable learning opportunities when accessibility and instruction are consistent.

Discussion
Academic Achievement (Table 1): The substantial improvement in the experimental group’s scores
highlights Chemlab’s effectiveness in enhancing understanding and retention of chemistry concepts. The
software’s ability to simulate experiments likely addressed practical gaps in Anambra State’s secondary
schools, where physical labs are often under-resourced.



Exploring The Effect Of Chemlab Software In Chemistry Education In Secondary Schools In Anambra State, Nigeria

12
Cite this article as:
Ezeuduji, C.V. (2025).Exploring the Effect of Chemlab Software in Chemistry Education in Secondary Schools in Anambra
State, Nigeria. International Journal of Functional Research in Science & Engineering,3(1), 8-14.

Student Engagement (Table 2): Higher engagement scores in the experimental group suggest that
Chemlab’s interactive nature makes learning more appealing than traditional methods. This could reduce
disinterest, a common issue in abstract science subjects like chemistry.

Gender Differences (Table 3): The absence of significant gender effects indicates that Chemlab is a
versatile tool, suitable for diverse learners. This equity is crucial in a co-educational setting like
Anambra State, ensuring all students benefit regardless of gender.

Conclusion
The tables collectively demonstrate that Chemlab software significantly enhances chemistry education
outcomes in Anambra State secondary schools. Its impact on academic achievement and engagement,
coupled with its gender-neutral effectiveness, positions it as a valuable tool for overcoming educational
challenges in resource-limited contexts. These findings support the practical implications outlined in the
study, such as integrating Chemlab into curricula and training teachers to maximize its benefits.
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